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About the Yearbook 



T he 2010 Blueprint for Change is the National Council on Teacher Quality's fourth annual review of state 
laws, rules and regulations that govern the teaching profession. This year's Yearbook takes a different 
approach than our past editions, as it is designed as a companion to the 2009 State Teacher Policy Yearbook, 
NCTQ’s most recent comprehensive report on state teacher policies. 

The comprehensive Yearbook, a 52-volume state-by-state analysis produced biennially, examines the align- 
ment of states' teacher policies with goals to improve teacher quality. The 2009 report, which addressed key 
policy areas such as teacher preparation, evaluation, alternative certification and compensation, found that 
states had much work to do to ensure that every child has an effective teacher. Next year we will once again 
conduct a comprehensive goal-by-goal analysis of all aspects of states' teacher policies. 

In 2010, an interim year, we set out to help states prioritize among the many areas of teacher policy in need 
of reform. With so much to be done, state policymakers may be nonplussed about where to begin. The 2010 
Yearbook offers each state an individualized blueprint, identifying state policies most in need of attention. 
Although based on our 2009 analyses, this edition also updates states’ progress in the last year, a year that 
saw many states make significant policy changes, largely spurred by the Race to the Top competition. Rather 
than grade states, the 2010 Blueprint for Change stands as a supplement to the 2009 comprehensive report, 
updating states’ positive and negative progress on Yearbook goals and specifying actions that could lead to 
stronger policies for particular topics such as teacher evaluation, tenure rules and dismissal policies. 

As is our practice, in addition to a national summary report, we have customized this year's Blueprint for 
Change so that each state has its own edition highlighting its progress toward specific Yearbook goals. 

charts and graphs showing how the state performed compared 





the many advocates seeking reform. Individual state and national ver- 
sions of the 2010 Blueprint for Change, as well as the 2009 State Teacher 



Policy Yearbook — including rationales and supporting research for our 



to other states. In addition, we point to states that are leading 
the way in areas requiring the most critical attention across 



We hope that this year's Blueprint for Change serves as an important 
guide for governors, state school chiefs, school boards, legislatures and 



the country. 



policy goals — are available at www.nctq.org/stpy. 







Blueprint for Change in Maryland 



T he 2009 StateTeacher Policy Yearbook provided a comprehensive review of states' policies that impact the teaching profes- 
sion. As a companion to last year's comprehensive state-by-state analysis, the 2010 edition provides each state with an 
individualized “Blueprint for Change,'' building off last year's Yearbook goals and recommendations. 

State teacher policy addresses a great many areas, including teacher preparation, certification, evaluation and compensation. 
With so many moving parts, it may be difficult for states to find a starting point on the road to reform. To this end, the follow- 
ing brief provides a state-specific roadmap, organized in three main sections. 

■ Section 1 identifies policy concerns that need critical attention, the areas of highest priority for state policymakers. 

■ Section 2 outlines “low-hanging fruit/' policy changes that can be implemented in relatively short order. 

■ Section 3 offers a short discussion of some longer-term systemic issues that states need to make sure stay on the radar. 



Current Status of Maryland's Teacher Policy 

In the 2009 State Teacher Policy Yearbook, Maryland had the following grades: 






Overall Grade 



Areal Delivering Well Prepared Teachers D- 
Area 2 Expanding the Teaching Pool C+ 

Area 3 Identifying Effective Teachers D- 

Area 4: Retaining Effective Teachers C- 

Area 5 Exiting Ineffective Teachers F 



2010 Policy Update: 

In the last year, many states made significant changes to their teacher policies, spurred in many cases by the Race 
to the Top competition. Based on a review of state legislation, rules and regulations, NCTQ has identified the fol- 
lowing recent policy changes in Maryland: 



Teacher Evaluation: 

According to the Education Reform Act of 2010, student growth must account for a significant portion of a 
teacher's performance evaluation and must be one of the multiple measures used. No single criterion is allowed 
to count for more than 35 percent of the total performance evaluation. Draft regulations by the State Board of 
Education limit any single component of student growth, such as standardized test scores, to 35 percent, but other 
measures of student progress are added for a total of 50 percent. Although a legislative committee has recom- 
mended that the state reject student growth counting for half of teacher evaluations, the State Board seems on 
track to finalize the regulations. 

H.B. 1263 
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Tenure: 



The probationary period before teachers are awarded tenure has been extended from two to three years. 
Annotated Code of Maryland 6-202(b)( 7 ) 

I State Data System: 

Maryland now has a unique statewide student identifier that connects student data across key databases across 
years. The state also has the ability to match individual students' test records from year to year to measure aca- 
demic growth, and it now assigns unique teacher identifiers. 
www. dataqualitycampaign.org 



Maryland Response to Policy Update: 

States were asked to review NCTQ's identified updates and also to comment on policy changes that have 
occurred in the last year, other pending changes or teacher quality in the state more generally. 



| Maryland was helpful in providing NCTQ with additional information about recent policy changes. The state 
added that its probationary period for teachers covers a period of three years from the date of employment and 
consists of a one-year employment contract that may be renewed by the county board. If the probationary period 
is extended, a mentor is assigned and the teacher is evaluated at the end of the third year based on established 
performance evaluation criteria. 



4 : NCTQ STATE TEACHER POLICY YEARBOOK 2010 
BLUEPRINT FOR CHANGE IN MARYLAND 







Section 1: Critical Attention Areas 

This section identifies the highest priority areas as states work to advance teacher quality. 
These are the policy issues that should be at the top of the list for state policymakers. While 
other states need also to address middle school teacher preparation and expanding the teacher 
pipeline through alternative certification, Maryland should turn its immediate attention to the 
following seven issues. 




Critical Attention: Maryland policies that need 
to better connect to teacher effectiveness 



1 ENSURE THAT TEACHER EVALUATIONS 
• ASSESS EFFECTIVENESS IN THE 
CLASSROOM: 

The purpose of teachers' formal evaluations should be 
to determine whether or not the teachers are effective 
in the classroom. To achieve this purpose, evaluations 

must be based primarily 
on teachers' impact on 
students. While it is cer- 
tainly appropriate also to 
include subjective factors, 
such as classroom obser- 
vations, Maryland should 
strengthen its recently 
passed legislation that 
requires a significant por- 
tion of a teacher's evalua- 
tion score to be based on 
student achievement measures, and enact its Board's 
proposed regulations that make objective evidence of 
student learning — including but not limited to stan- 
dardized test scores — the preponderant criterion of its 
teacher evaluations. This would also serve to codify the 
evaluation parameters articulated in Maryland's win- 
ning Race to the Top proposal. 

CONNECT TENURE DECISIONS TO 
• TEACHER EFFECTIVENESS: 

The point at which a teacher's probationary period ends, 
commonly referred to as tenure, should be a significant 



milestone. Although the awarding of tenure is a local 
decision, state policy should reflect the fact that tenure 
should only be awarded to teachers who have consis- 
tently demonstrated their effectiveness. Maryland should 
require a clear process, such as a hearing, for districts 
to use when considering whether a teacher advances 
from probationary to permanent status. Such a process 
would ensure that the 
local district reviews the 
teacher's performance 
before making a determi- 
nation. Maryland should 
also ensure that evidence 
of effectiveness is the 
preponderant criterion for 
making tenure decisions. In 
addition, the state's recent 
policy change extending 
the probationary period to three years still does not allow 
for the accumulation of sufficient data on teacher perfor- 
mance to support meaningful tenure decisions. Further 
extending the probationary period — ideally to five years- 
-would prevent effective teachers from being unfairly 
denied tenure based on too little data and ineffective 
teachers from being granted tenure prematurely. 

In addition, Maryland should reconsider its mandate for 
licensure advancement of either a master's degree or 
ample amounts of coursework, which seems in essence 
to require an advanced degree to reach the Advanced 
Certificate, as research is conclusive and emphatic that 
master's degrees do not have any significant correla- 
tion to classroom performance. 



Evaluation is a critical 
attention area in 

42 states. 

States on the right track 
include Colorado, Louisiana 
and Rhode Island. 




Tenure is a critical 
attention area in 

46 states. 

States on the right track 
include Colorado, Delaware 
and Rhode Island. 
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